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Abstract 
The present paper analyzes the meanings given by practitioners from 12 schools to the concept of creative application of the 
curriculum at classroom level. With the help of a questionnaire, ten categories of meanings were constructed from the answers 
given by the respondents. The implications for the schools that were part in the research were further analyzed. Finally, several 
possible explanations for the identified trends are discussed.  
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1. Introduction and context 
 
Some of the studies on the educational outcomes that were developed in the last years in Romania (Neacșu, 
2012; Iosifescu, 2012; Birzea, 2010; Vlăsceanu, 2002) have in their foreground the complex relationships between 
the elements that constitute official curricular documents, and also the intricacy of their enactment at school level. 
After a period in which research has focused mostly with the fundamentals of curriculum development, the models 
of curriculum design and the relation between the curriculum and other elements of the educational system, there is 
an increased awareness of the importance of the enactment phase in any process of change at school level. Major 
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interrogations, such as what curriculum are teachers applying in their classroom, how are the programmes of study 
and the other support materials that are part of the foundations of the official curriculum applied, what are the 
elements that might ensure a successful application of the curriculum at school and classroom level, are the starting 
point for recent research in the field.  
In the context of this paper, the topic of creative curriculum delivery/enactment is linked to several aspects:  
x the place of the implementation/enactment phase in the process of curriculum change;  
x the elements that support teachers in the application of the prescribed/intended curriculum, and which are 
stated in the programmes of study and or other auxiliary materials;  
x the usage by the teachers of the leeway/flexibility offered by the curricular documents at school level (such 
as the choice for specific contents or combinations that are frequently included in the programmes of study);  
x the pre-eminence of the teacher-student-knowledge interaction that characterize student-centred approaches 
to teaching;  
x the interconnection between the various types of knowledge a teacher has to master.  
 
A synthesis of the debates at international level as they are present in the research of the 1990s (Căpiță,  2007) 
identifies three types of implementation based on specific theoretical and methodological assumptions: „accurate or 
programmed” implementation, the „mutual/reciprocal adaptation” approach (Fullan, 1991), and „curriculum 
enactment” (Snyder, Bolin & Zumwalt, 1992). The last type starts from the assumption that teachers put into 
practice, from the onset, a curriculum that is adquate to the specific context in which they teach. The significance of 
this concept of enactment is due to the accent put on the negotiating and continuous contextualization which is 
implied by any process of curriculum implementation at classroom level. Therefore, curriculum enactment 
represents the „curriculum implemented on the basis of daily options and decisions made by the teacher concerning 
the content and learning experiences for the students” (Marshall, 2004). Another understanding of the concept is that 
enactment implies „an understanding that policies are interpreted and ‚translated’ by diverse policy actors in the 
school environment, rather than simply implemented” (Ball, 2010).   
In the Romanian educational system, the curriculum implementation/enactment is supported by means of 
curricular documents, provisions of the quality standards, and through the rewards given to teachers. Teachers are 
given a general direction of implementation through the didactic suggestions that are part of the programmes of 
study. Most of these documents are a basis for the decisions taken by the teachers concerning the design of teaching 
activities, the selection of teaching-learning-assessment strategies, and the selection of teaching materials. Some 
programmes of study include also practical examples of curriculum implementation: learning units, off-the-shelf 
teaching approaches, examples of assessment and evaluation activities. This type of support can be considered to be 
relevant for the type of support given to teachers in order for them to accurately implement the curricular provisions.   
Another category is represented by the didactic support materials, such as teacher guides, where the idea of 
personal approaches to the programme of study is present (the most frequent terms are “personalized reading” and 
“adaptation to the local context”). Teachers are encouraged to innovate through introducing in their practice the 
learning experience of their students, to differentiate between the general requirements and perceived local needs. 
The most approach is considered to be the reshuffling of the contents of the programme, but by keeping the 
competences that must still be the focus of the teaching and learning. These materials also have the role to balance 
the significant role that textbooks have in the Romanian schooling system, even more so as textbooks are considered 
to be a transposition of the programme for the use of students and the correspondence between the programme of 
study and the textbooks is a criterion used in the process of textbook approval.  
The innovative implementation of the curriculum is also a part of the quality standards for the teaching 
profession. Standards such as the use of mechanisms for analyzing student progress in learning over an educational 
stage, are included also in individual evaluations and institutional accreditation processes.  
To sum up, the educational system has instruments at its disposal that encourage and support the creative 
application of the curriculum.  
The present analysis is derived from a research aimed at investigating the implementation of the curriculum at 
classroom level (Căpiță, & Bostan, 2012), and as part of a broader research on the mechanisms and practices of 
curriculum enactment and development at classroom level, with a special focus on the concept of curriculum 
contextualization (Bercu, 2012). 
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2. Research methodology  
 
The hypothesis of the research is that curriculum design and implementation practices at school and 
classroom level are developed under the simultaneous influence of several factors: the interpretation of normative 
documents (at central or school level), mechanisms of educational design developed by the individual teachers, and 
the good practices recognized as such at school level. As a secondary hypothesis, we considered that teachers do 
implement the curriculum in various ways that are influenced by practices at school level. The development of the 
research instruments was based on a list of the main factors that might have a significant influence on the design and 
implementation of the curriculum at school and classroom level (Bercu, 2012) 
The data was obtained with the help of a questionnaire addressed to the teachers, and that was designed to 
identify teachers’ options regarding the design and implementation of the curriculum at school level.  
The way in which relevant factors that influence curriculum design and implementation are analyzed in the 
context of 12 schools that were separated in two categories, in accordance with their results in the TIMSS (Trends in 
International Mathematics and Science Study) and national assessment schemes. A first group (group 1) comprises 
schools with poor results (schools A, C, E, G, I, K), while the second (number 2) represented the schooling units 
with good results (schools B, D, F, H, J, L).  
The questionnaire, structured in six parts (with a total of 23 questions), also included information on the 
school, the teaching experience of the staff, and data concerning the social and educational background of the 
respondents. The number of teachers that filled the questionnaire is 146.  
One of the questions that were included was „reflecting on the term creative implementation of the curriculum, list 
four characteristics of this process in relation to its application at classroom level”. The analysis of the teachers’ 
responses resulted in identifying (under the heading „creative application of the curriculum”) 10 categories of 
answers, categories that were coded as such from the open answers given by the teachers. The ten categories of 
meanings given by the teachers are the following: differentiation, customizing to individual needs; adaptation, 
flexibility in relation to diverse situations and contexts; trans- and interdisciplinarity; textbook usage; the use of 
didactic support materials; participatory teaching methods and learning tasks; the coaching of learning; evaluation, 
performance; the use of all learning experiences of students; the design and application of the school-based 
curriculum in relation to students’ needs and learning interests.  
At the same time, the topic under scrutiny (creative curriculum application) appears as a possible answer for one of 
the questions with fixed answers, “to which degree the following behaviours of the teaching staff are fostered in 
your school”; teachers were asked to evaluate on a 1 to 5 scale to which degree 11 possible attitudes and behaviours 
associated to the curriculum implementation at school level were apparent. They are part of a future research.  
The study also included 12 case studies on the schools that took part in the research; each such study case included a 
chapter on the creative implementation of the curriculum.  
 
3. The results  
 
In order to identify teachers’ perspectives on the topic, the answers were organized on the basis of the two 
groups of schools. 
 
Table 1. Schools in the group 1   
School A E C G I K 
Answer       
Differentiation, customizing to individual needs 2 7 8 10 3 - 
Adaptation, flexibility in relation to diverse situations and 
contexts 
4 7 9 6 5 - 
Trans- and interdisciplinarity 2 - 2 2 3 - 
Textbook usage - - - - - - 
The use of didactic support materials 5 7 1 - 6 - 
Participatory teaching methods and learning tasks 4 6 6 - 6 - 
The coaching of learning 3 - - - 5 - 
Evaluation, performance 3 6 3 - 3 - 
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The use of all learning experiences of students 4 7 4 - 6 - 
The design and application of the school-based curriculum in 
relation to students’ needs and learning interests 
- - 1 1 - - 
 
Table 2. Schools in the group 2  
School B D F H J L 
Answer       
Differentiation, customizing to individual needs 10 12 3 - 4 6 
Adaptation, flexibility in relation to diverse situations and contexts 8 13 - 2 3 5 
Trans- and interdisciplinarity 4 - - - 5 - 
Textbook usage 1 - - - - - 
The use of didactic support materials 1 - 1 - 3 4 
Participatory teaching methods and learning tasks 8 11 2 10 7 6 
The coaching of learning - - - - - - 
Evaluation, performance 1 5 2 - 3 - 
The use of all learning experiences of students 1 9 1 - 2 5 
The design and application of the school-based curriculum in 
relation to students’ needs and learning interests 
1 9 1 - 2 5 
 
Comparing the results from the two groups, a first set of commonalities are evident: the preference for 
differentiation, customizing to individual needs, and for adaptation, flexibility in relation to diverse situations and 
contexts. The two categories are the most associated with the idea of creative application of the curriculum. But 
there are also significant differences. The categories that elicited a medium-range number of occurrences are better 
represented in the answers provided by the schools (i.e., individual teachers) within the first (poor results) group; 
they also seem to be more coherent in this case (the relation educational materials-methods- students’ learning 
experiences-evaluation is valuable from the perspective of interactions that take place in the classroom). The 
categories that were rarely taken into consideration are also better represented within the first group, including the 
coaching of students’ learning, while the school-based curriculum is barely mentioned (two schools, with one 
answer each). The results are outlined in the following table.  
 
Table 3. Schools compared  
Schools in the first group  
 
(A, C, E, G, I, K) 
Schools in the second group  
 
(B, D, F, H, J, L) 
The upper part of the scale (in number of answers) 
In all schools, teachers associate most frequently the 
creativity in the application of the curriculum with 
“differentiation, customizing to individual needs” and 
“adaptation, flexibility in relation to diverse situations 
and contexts” 
In all schools, teachers associate most frequently the 
creativity in the application of the curriculum with 
“differentiation, customizing to individual needs” and 
“adaptation, flexibility in relation to diverse situations 
and contexts”, “participatory teaching methods and 
learning tasks” (the greatest number), and “the design 
and application of the school-based curriculum”  
The medium range of the scale (in number of answers) 
Categories included are “the use of didactic support 
materials”, “participatory teaching methods and 
learning tasks”, “the use of all learning experiences of 
students”, and (with a certain gap) “evaluation, 
performance” 
Categories included are “trans- and 
interdisciplinarity”, and “the use of didactic support 
materials”  
The low-end range of the scale (in number of answers) 
Categories included are “trans- and interdiscipli-
narity”, “the design and application of the school-
based curriculum”, and “the coaching of learning”  
One category: “the use of all learning experiences of 
students” 
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4. Discussion  
 
4.1. Dimensions of creativity in classroom application of the curriculum  
 
One of the striking elements is the diversity of meanings given by the teachers to the concept of creativity in 
curriculum application, from curricular documents – such as textbooks and other educational support materials, 
school-based curricula – to assessment and evaluation, components of teaching approaches, and teacher-student 
interactions. The identified categories cover the majority of the elements that compose the educational context 
(including the digital elements), such as they are defined in a recent global approach (Iosifescu, 2012, p. 18).  
The most visible categories are those that are linked with the translation of the official curriculum into a real 
curriculum, which is adapted to the context of its application (differentiation and customizing to individual needs, 
adaptability and flexibility, the use of all students’ learning experiences, participatory teaching approaches). 
Therefore, at least at the level of declaration, teachers consider they have the freedom to make decisions concerning 
the curriculum, which confirms a research that stresses the fact that teachers know “the fundamental principles of a 
quality teaching, the focus on the student, interdisciplinarity and multidisciplinarity, the practical character of the 
taught knowledge” (Iosifescu, 2012, p. 8).  
The least visible categories are linked to the way in which teachers manage the learning process. In both 
groups, teachers associated in a very limited manner the coaching of student learning with the creativity aspects of 
curriculum application. Also, the use of textbooks is considered to be insignificant.  
The two tendences are interesting. In what concerns the textbooks, various explanations are at hand. First of all, 
Lower Secondary School textbooks are almost 15 years old. At the moment of their introduction, in the mid 1990s, 
the alternative textbooks were considered to be a success story, but the lack of interest in their updating, the 
difficulties related to the development of new textbooks, as well as the frequent changes in the curriculum have 
eroded the image of these materials and their quality as reliable teaching materials. Secondly, there is a strong 
competition from the new media, especially the digital sources, that are appreciated especially sue to their 
interactivity. Last, textbooks are considered to be less relevant in terms of their relation to the real world and 
therefore less attractive for the students. This conclusion is supported also by students’ answers†.  
The teachers’ opinion on the coaching of learning as part of classroom management of learning processes and 
its relation to the creative application of the curriculum is also of interest. At first glance, it seems that teachers are 
in favor of non-directive teaching approaches, or non-prescribed strategies (Potolea, 1988). This perspective is 
supported by the other answers given to the questionnaire related to the differentiation of teaching, flexibility to 
diverse teaching contexts, the use of students’ learning experiences, participatory methods and learning tasks. At the 
same time, it could also signify teachers’ reactions to the models of designing classroom activities that are 
frequently part of initial and in-service training programs) and include points such as the co-ordination of learning 
and the consolidation of newly acquired knowledge as compulsory elements.  
The choices made by the teachers in answering the questionnaires are a motive for hope. However, more 
evidence is needed to support the idea that teachers are aware of their responsibilities concerning the learning 
processes of their students within participatory teaching methods. The coaching of learning means, above all, “to put 
students in a learning situation” and to clearly present the learning tasks and learning situations (Negreț, 1989). 
Therefore, it means that the management of learning is shared between the teacher and the student, which is 
extremely important, as put forth by recent research that pinpoint the significance of the balance between direct 
teaching, scaffolding, and students taking responsibility for their own learning.  
 
4.2. The relation between curriculum and evaluation  
 
From the 334 occurrences related to the creative application of the curriculum (from the 12 schools in the 
sample), only 26 are related to evaluation. Evaluation seems to be of lesser importance, a situation that calls for 
some explanations. The programmes of study include recommendations concerning the evaluation: recommended 
 
 
† The research included also students’ perspectives. Textbooks were an item in the questionnaires for both teachers and students in order to cross-
check the answers.  
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evaluation methods and techniques, examples of learning units that also have evaluation elements. At the same time, 
textbooks in recent years have enlarged the sections related to the evaluation. Furthermore, teachers use the 
materials developed for the evaluation schemes at national level developed by the CNEE (National Centre for 
Evaluation and Examination). But, as yet, there are no national standards to guide evaluation at classroom level, 
although there are some auxiliary materials (evaluation guides, testing materials) that can be purchased. In this 
context, and keeping in mind that teachers from both groups had the same pattern of answers, we can consider that 
teachers view classroom evaluation as a prescribed component, highly technical, and that makes no room for 
creativity.  
 
4.3. School-based curriculum as a manifestation of creativity  
 
The school-based curriculum seems to be a significantly more important concern in the second group of 
schools. In one case (school L), more than a third of the answers voiced the importance of the school-based 
curriculum, a fact that indicates that the school actively supports and encourages teachers that propose optional 
courses as part of the school-based curriculum (Teșileanu, 2012).  
 
Conclusions  
 
The paper was aimed at exploring the way in which teachers’ representations on the application of the 
curriculum might contribute to a better understanding of the so-called implementation gap between the stated intents 
of the policy makers and the realities of classroom application.  The topic is in the focus of the research (Priestley, 
2010; Ball, 2010) and is more and more critical in the context of wide spread intervention by the decision-makers in 
the field of curriculum (e.g., such as the recent changes in England, Scotland, Cyprus, and Holland seem to 
indicate).  
The research provides evidence in support of the idea that implementation is critical in any process of 
curriculum change. In order to consolidate this stage, the clear identification of specific mechanisms and relevant 
approaches for all implementation levels is necessary (Potolea, 2012). For the school level, the research might 
provide arguments for an enactment-type approach, which is sensitive to the elements that are specific to each 
school. Such an approach is important, since processes of curriculum change recently initiated have the tendency to 
consolidate the options for models of implementation that are closely linked to the objectives of the educational 
policies.  
The present research confirms that there are differences between high achieving schools and schools that have 
a poorer record in terms of student outcomes, especially in the way in which teachers view the creative application 
of the curriculum at classroom level; the most obvious difference is in the way in which the school-based curriculum 
is viewed as part of a creative approach to curriculum.   
The same categories of meanings given to the concept of creative application seem to be more combined 
within the same school. The spread of given meanings within the same schools indicates a less than coherent 
understanding of the relation between prescribed and creative elements in curriculum application at classroom level. 
Also, it might indicate that the use of the curriculum enactment approach is a more authentic way to implement the 
curriculum at school level.  
Further research might explore the limits to which a teacher (in our case, from both categories of schools) 
might be considered to be creative: openness towards innovation, availability to change, flexible approaches, good 
observation skills, acceptance of different viewpoints (Cheung, 2012). Also, future research might inquire the 
possible influences of such teachers on the learning outcomes of students (Tanggaard, 2011). Finally, given the 
importance of evaluation for learning, future research is needed for identifying practitioners’ viewpoints on the role 
of evaluation in the daily teaching activities, on the practices that are considered to be successful, and on the 
importance of feedback in consolidating the relation between teaching and learning.  
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